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The Community & Family Institute

About the Institute

The Community and Family Institute is located in the University of Arkansas’ Department of Sociology
and Criminal Justice. The Institute was founded in 1997 based on the principle that community
improvement, initiative sustainability, and program success are closely tied to assessment of needs,
evaluation of community goals, and the development of appropriate and pragmatic responses to
problems. The Institute is dedicated to helping people build better communities by collecting
meaningful data, facilitating information-based planning, and developing custom research strategies
for exploring important social issues in the Northwest Arkansas region and beyond.

The Fayetteville High School Photo Project is a partnership between Fayetteville High School and the
Community and Family Institute. As part of the Adopt-A-Classroom project sponsored by the
University of Arkansas’ School of Education, the project’s goal is designed to help students develop
an awareness of their community through instruction, dialogue, and interacting with their community
through photography. This project is part of an ongoing effort by the Community and Family Institute
to document the NWA community through a number of different lens.

Contact Information

Kevin M. Fitzpatrick Ph.D., Director

Community and Family Institute

Department of Sociology and Criminal Justice
University of Arkansas

Old Main 231

Fayetteville, AR 72701

Email; kfitzpa@uark.edu
Telephone: 479-575-3777

Fax: 479-575-7981
Web Page:http://sociology.uark.edu/3550.php
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Chapter 1

Adopt-A-Classroom Project: A
Partnership in Describing Community



Introduction
Adopt-A-Classroom Program

With funding provided by the Arkansas Department of Education, the University of Arkansas was part
of a collaborative effort that brought together local schools and community partners to create the
Northwest Arkansas Renewal Zone. This program was intended to create regional initiatives aimed at
improving school performance and academic achievement. One of the programs developed to help
with these Renewal Zone initiatives was the Adopt-A-Classroom project. This program placed
University of Arkansas professors in area K-12 classrooms once a month for an academic year with
the intention of leveraging University resources to assist with classroom instruction. By partnering with
local K-12 teachers, University of Arkansas professors are afforded a unique opportunity to engage
with students and teachers in classroom instruction, interactive dialogue, and mentoring relationships.

A Community-Focused Project

The Community and Family Institute (CFI) at the University of Arkansas has been working on a long-
term project aimed at describing in detail the social, demographic, and economic climate of Northwest
Arkansas. Beginning in 2008 with the Community Indicators Study and later in 2010 with the
Northwest Arkansas Community Survey, CFl continues to document the social infrastructure of the
region in an effort to give key stakeholders, service providers, and community agents of change an
opportunity to better understand the region, its residents, problems, and programming aimed at
addressing those problems with targeted solutions. One of the perspectives that has been missing
from this community-level assessment is that of the region’s youth; children and youth actively
engaged in their community represents another important view of life in NWA that has been missing
up to now.

With an opportunity to participate in the 2013-2014 Adopt-A-Classroom program, Dr. Kevin M.
Fitzpatrick, Director of the Community and Family Institute was paired up with Fayetteville High
School instructor, Ms. Suki Highers. Over the course of the academic year, Dr. Fitzpatrick and Ms.
Highers implemented a curriculum designed for high school juniors/seniors that focused on
community issues, understanding community quality of life, while raising community awareness
among these students. With instruction on photography, writing, and project design, students were
given an opportunity to go out into their community and take photographs that they felt best
represented their community. The project was both for a grade as well as an opportunity to win prize
money. CFl sponsored prizes for 5 sociology classes with three prizes per class. First place was
worth $100.00, second place $50.00 and third place $25.00. Judges from both the University of
Arkansas sociology department and Fayetteville High School served as a team of evaluators; those
students receiving the highest number of votes from the judges were awarded the prizes. The prizes
were handed out at a “show” with all the pictures displayed for the public; over 50 people attended the
public presentation with both Northwest Arkansas Times and Ozarks at Large doing stories on the
Adopt-A-Classroom project.



By The Numbers

Total number of
students participating in
Fayetteville Photo
Project

Total number of
classroom instruction
hours in Fayetteville

Photo Project

Percent of students
taking photos in their
neighborhoods

Percent of photos
taken of student’s
social environment

(people)




Project Purpose
Overall Project:

The purpose of the project is two-fold: 1) to introduce students to the concepts, theories, and
sociological research related to community; and 2) to encourage and engage students in a conversation
about their community through the assigned photo project.

Project goals include:

1. Students examine basic concepts of community.

2. Students understand sociological importance of community in the broader theoretical context.

3. Students develop an understanding of key elements of community’s quality of life.

4. Students acquire basic skills on taking photographs through directed instruction on photography.

5. Students spend time taking photographs of their community, go through a peer evaluation, and
provide a final picture to be submitted for their grade and the photography show.

Fayetteville High School and the University of
Arkansas Department of Sociology and

Criminal Justice present...

mease join us in a celebration of community. FHS students \
display the results of a year long project aimed at addressing:

“How Do You See Community?”
WHEN: Thursday, May 1 @ 6p.m.
WHERE: Fayetteville High School Fine Arts Wing
WHAT: Light Snacks & Music

N




Focus Areas
Areas of focus for student photographs were categorized broadly into the following:

1. Social Environment: photographs that focused on the interconnectedness of people; families,
friends, classmates, teammates, etc.

2. Built Environment: photographs that focused on the places, buildings, and a variety of physical
structures that students felt connected to.

3. Physical Environment: photographs of the outdoors, nature, and the open space that students
saw as important to defining their space and community.

The following are pictures taken by the sociology students in Ms. Highers fives sections of Sociology
offered at Fayetteville High School. These photos are grouped into broad categories only for
cataloging purposes; more detailed descriptions and overviews of these pictures and the students
who took them are provided in Chapter 2 of the report.
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Chapter 2

Adopt-A-Classroom Project: Participants
and Their Community View



Introduction

Fayetteville High School Community Survey

The Fayetteville High School Community Survey was designed to gather background information on
students participating in the Fayetteville High School Photo Project (sociodemographics) along with
information on student’s family, neighborhood, friendship networks and social capital, as well as
their feelings of social inclusion within the community at large. Additionally, students were also given
the opportunity to provide a few words to a sentence that described what the word “community”
meant to them.

In addition to the survey responses, students were instructed to go out into their communities and
take photographs that represented their perception(s) of what community means to them. Students
were given limited instructions on what the subject of their photo should be, other than it had to
represent community and they had to be able to write a short explanation of their photo to explain to
the viewer the connection between the concept and their photograph. Most students took photos
using their smartphones; six of the 96 students that participated were given access to a digital
camera for the purpose of the project. Students were encouraged to take multiple photos during the
assignment, but were asked to select only one photo for both their grade and the final judging and
display of the pictures. After submitting their photos, the students were given a grade and their
photos were judged by an independent group of University of Arkansas faculty and graduate
students in the Department of Sociology and Criminal Justice. Each class awarded three cash
prizes to the students that best depicted and described community in their project photograph.

26



By The Numbers

Percent of students
who are seniors.

Percent of students
who attended FHS last
year.

Percent of students
said they feel very safe
in their neighborhood

Percent of
students who said they
were middle class
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Student Characteristics
Basic Demographics & Background

The students that participated in the Fayetteville High School Photo Project ranged in age from 16 to
18 years old. Sixty-three percent of students that participated were Seniors; forty percent were male;
seventy-seven percent reported being white, and 11.5% of students reported being Hispanic, Latino, or
Spanish origin.

Students were asked to describe their families' social class and their neighborhoods’ social class. A
larger percentage (44.8%) of students described their families as middle class; three students said
their family was upperclass, and only five students said their family was lower class. There were more
students who said their family was middle class and above (75%) than there were students who said
their family was lower than middle class (25%). These numbers were also reflected in the description
of student neighborhoods. Seventy-five percent of students said their neighborhood was middle class
or above, while 25 percent of students said their neighborhood was below middle class. However,
students did tend to rank their neighborhood as a higher class than their family. For example, there
were three students who said their family was upper class, but 6 students said their neighborhood was
upper class.

The chart below shows student grades, organized by gender. As you can see, female students tended
to report higher grades than males. While the majority of students reported making mostly B’s and C’s
or A's and B'’s, there were just a few students who placed themselves in the lower grade categories.

Figure 2.1 School Grades by Gender

30

B Males B Females

22.5

15

7.5

Mostly A's Mostly A's and B's Mostly B's and C's  Mostly C's and below

28



Family Structure and Neighborhood

Fewer than half of the students surveyed said they lived with both parents. While 45.6 percent of

students reported living with both parents, 54.4
percent of students report living with one
parent and/or a stepparent, or in some other
living situation. Nearly all students (85.4%)
reported living in a single-family detached

When asked questions specifically about their
neighborhood, students reported living in
places where there were low levels of vacant
homes or buildings, suspected drug dealing,
burglarized houses, street violence or gangs,

and graffiti or other vandalism. Nearly 15 percent of students said they lived in a neighborhood where
they experienced vacant homes or buildings on a regular basis, and 13.5 percent said they lived in a
neighborhood where they experienced suspected drug dealing on a regular basis. Only 6 students
reported living in neighborhoods where homes were burglarized often. However, nearly 96 percent of
students said they never or rarely experienced street violence or gangs in their neighborhood, and 96
percent of students said they feel either very safe or somewhat safe in their neighborhood, with NO
students reporting they feel unsafe in their neighborhood.

The vast majority of students tended to be satisfied
with their neighborhoods; only a small
percentage(4.5%)of students reported being very
dissatisfied with their neighborhood, while 73.9
percent of students said that people in their
neighborhood generally trust one another and get
along. However, 21.9 percent of students were
undecided on whether or not the people in their
neighborhood trusted one another and got along,
which is the largest area of indecision on the survey.

29



Student Perceptions
Friends and Social Capital

Only 2 of the 96 students responding to the survey reported having no close friends. The majority of
students reported having between one and five close friends. The maximum number of close friends
reported by a respondent was 25; nearly 90 percent of students reported having a best friend, and
the majority of students reported seeing their best friend every day.

Only one student reported seeing their best
friend less than once a week. Likewise, 97
percent of students who reported having a
best friend said they talk to their best friend
either by telephone, email, text message, or
Facebook at least once a week or more.

Social Inclusion:

Students reported moderate levels of inclusion within the community. Thirty-four percent of
students rated their inclusion at a 3 out of 6 on the “Inclusion of Community Within the Self” scale.
While 5 students rated their inclusion at 1 out of 6, only 4 students rated their inclusion at 6 out of
6. Most students, 86.6 percent, rated their inclusion somewhere between 3-5 out of 6.

Inclusion of Community Within the Self Scale

Circle the picture the best represents your relationship with the community at large.
s= self C= community

Female students tended to rate their inclusion higher than males; no male students ranked their
inclusion any higher than a score of 4. While only 13 students reporting that they did not have a best
friend, none of those students ranked their inclusion over a 4. Conversely, only 2 out of the 82
students who reported having a best friend ranked their inclusion as a 1.
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Photo Focus:

Forty-one percent of students took photos which focused on the social environment. This focus
area had pictures of people, whether friends, family, or strangers, as a central role in their photo,
even if the photo also showed structures in the built environment or the physical environment.
Likewise, the descriptions of the photos that students provided focused on the people in the
photos, rather on the physical location of the photo, and included sentiments of togetherness,
fellowship, and common interest.

An equal number of students (41%) took photos which focused on the built environment. This focus
area had pictures of built structures, including schools, churches, homes, parks, and local
landmarks. These photos often did include people in them, but generally the people were
described more as “background” or a secondary feature of the photo and often times consisted of
strangers in a public setting. The descriptions of built environment photos also focused on specific
structures shown in the photo. Photos were considered part of the built environment focus, even if
the description mentioned the social component of the built environment, for example, a park as a
place for children to play or a baseball field as a place for people to watch a sporting event.

Figure 2.2
Photo Focus Areas

@® Social ® Physical Built

Eighteen percent of students took photos which focused on the physical environment. In these
photos, the social and built environments are either not present at all or very limited in terms of their
role in the photograph. This focus area included pictures of the sky, trees, rivers, and lakes. The
descriptions of physical environment photos focused on more abstract ideas, such as an individuals
place within a larger community, nature’s role in forming community, and our human connection to
the environment.
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When considering both photos and descriptions of
students, there is a decidedly social aspect of
community within this project. Even in photos that
do not show people as a focus, people are often
seen as a background characteristic, a necessary
condition for the photo to be part of the students
community, or at the very least mentioned in the
description. This perhaps tells us something about
the imagery that is invoked by the word
“community.” This project presents itself as a unique
opportunity to have students first imagine what
community is, and then to have them show us
through their own photographs. In the end, what
they have shown us is that people seem to be the
most central figures in their communities, and
despite the overwhelming presence of Fayetteville
as a community place, 15 students took photos
outside of Fayetteville all together.
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Observations

In an effort to continue work started by the Community and Family Institute’s Community Indicators
project (2008), the Fayetteville Photo Project enabled us to widen the lens of community perspective
by asking high school students to not only describe their community but capture it in a single
photograph. With 96 students participating in the project, considerable diversity can be found in the
student’s perspective of community. Throughout the 2013-2014 school year, students were exposed
to the central concepts, theories, and research on communities, while having an opportunity to
engage in discussion and activities that expanded their general understanding of the construct.
While providing background for their understanding, students were provided limited guidance in
terms of what the photographs should represent. With just a few limitations, the photographs
represent a compilation of their ideas and perceptions about community. While the “social lens” was
the predominant one that students used, a large number of students chose to represent their
community by focusing on the built environment.

In an effort to better understand their concept of community, we asked students: “When you think of
community, what specific groups, people, or places come to mind?” Not surprisingly a large number
mentioned specific persons, family members, social groups they were a member of or connected to
in some way, etc. Some examples:

“Friends, family, and school class mates. Really all the people in Fayetteville
because it is such a small town where everyone knows everyone else.”

“My Church group, my family, and the small group | lead.”

In addition, a large number of students described a combination of both important people or groups
in their lives, but also the places they live, hang out, and work at. Some examples:

| think of people | interact with our daily basis—my family, my friends, my peers.
My town's square, parks, neighborhoods, and events.”

“I think of Fayetteville as a whole when | think of community. | think of all
the people composed of different ages, races, and interests. When | think of
places that make up the community of Fayetteville, | think of the Walton Arts

Center, and Dickson Street.”

As noted earlier in the chapter, students felt socially connected to their community and friends.
While their satisfaction with their neighborhood was not perhaps as strong as their perception of
connectedness to their community, these students nevertheless expressed generally positive views
of both place and social capital. Perhaps not unlike many communities around the country like
Fayetteville, Arkansas, these students recognize the importance of these connections in their daily
lives and express a certain degree of feeling fortunate about their circumstances and future. While
these results are certainly not generalizable beyond the study setting, they provide an important
glimpse into the community perceptions, attitudes, and circumstances of students attending
Fayetteville High School through a unique lens that is telling their story.
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Project Methodology

This project was designed as an extension of the ongoing Community Indicators work of the
Community and Family Institute at the University of Arkansas. Dr. Kevin Fitzpatrick, PhD along with
Ms. Suki Highers, Fayetteville High School, designed and implemented a year-long discussion on
community with Fayetteville High School sociology students. These students engaged in a monthly
discussion about the components of community, quality-of-life, and social capital. In addition,
students were asked to participate in a two-pronged project that would help assess their
understanding and perceptions of community.

The first phase of the project was for students to complete a photo assignment. They were asked to
go out into their communities and take photographs that they felt summed up their understanding of
community. There were very few limitations on what they could take—students were asked to take
pictures only in and around their local community (several students did not follow this instruction),
take pictures that the public would be able to view, and if they took pictures of people directly visible
in the picture that they would need to acquire permission to use the photograph in a public display
on in this report. Those permissions are in protected and secured files at the Community and
Family Institute at the University of Arkansas.

In the second phase of the project, students were first asked for permission and to receive parental
permission to participate in a survey relating to the project, and their general attitudes and
perceptions of community, their neighborhoods, relationships, and social capital. All those
permissions were received from both students and parents and those permissions are in protected
and secured files at the Community and Family Institute at the University of Arkansas. An online
instrument was designed to assess student’s background and their attitudes and perceptions and
that survey can be found below. The responses were anonymous and a number was used to
identify the respondent that matched only a number for the original picture they selected as their
final entry. An introductory analysis of those responses can be found in this report. For a more
detailed analysis, please contact Dr. Kevin M. Fitzpatrick, PhD, Professor & Jones Chair in
Community, Director, Community and Family Institute, Department of Sociology and Criminal
Justice, University of Arkansas.

Survey Instrument

An on-line survey was administered to all juniors and seniors enrolled in sociology at Fayetteville
High School (n = 96). The survey was designed to assess student's sociodemographic
characteristics, family structure, and subjective perceptions of their family and neighborhood SES.
In addition, students were asked a series of questions about their friendship networks, as well as
guestions pertaining to their social ties and social capital. Lastly, a series of questions were asked
designed to assess student’s perception of their neighborhood: satisfaction, collective efficacy,
general location, and their sense of social inclusion/connectedness to that place. The results of the
survey can be found throughout this report. Questions concerning the instrument or results can be
directed to the Community and Family Institute at the University of Arkansas.
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Office of Research Compliance
Institutional Review Board

February 5, 2014

MEMORANDUM
TO: Kevin Fitzpatrick
Patricia Herzog
FROM: Ro Windwalker
IRB Coordinator
RE: New Protocol Approval
IRB Protocol #: 14-01-414
Protocol Title: Fayetteville Community Photo Project
Review Type: [JEXEMPT [XI EXPEDITED []FULL IRB

Approved Project Period: Start Date: 02/04/2014 Expiration Date: 02/03/2015

Your protocol has been approved by the IRB. Protocols are approved for a maximum period of
one year. If you wish to continue the project past the approved project period (see above), you
must submit a request, using the form Continuing Review for IRB Approved Projects, prior to the
expiration date. This form is available from the IRB Coordinator or on the Research Compliance
website (http://vpred.uark.edu/210.php). As a courtesy, you will be sent a reminder two months
in advance of that date. However, failure to receive a reminder does not negate your obligation
to make the request in sufficient time for review and approval. Federal regulations prohibit
retroactive approval of continuation. Failure to receive approval to continue the project prior to
the expiration date will result in Termination of the protocol approval. The IRB Coordinator can
give you guidance on submission times.

This protocol has been approved for 150 participants. If you wish to make any modifications
in the approved protocol, including enrolling more than this number, you must seek approval
prior to implementing those changes. All modifications should be requested in writing (email is
acceptable) and must provide sufficient detail to assess the impact of the change.

If you have questions or need any assistance from the IRB, please contact me at 210
Administration Building, 5-2208, or irb@uark.edu.

210 Administration Building ¢ 1 University of Arkansas  Fayetteville, AR 72701
Voice (479) 575-2208 * Fax (479) 575-3846 « Email irb@uark.edu

The University of Arkansas is an equal opportunity/affirmative action institution.
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